Pupil premium strategy statement for Trythall Primary School 
2024- 2027 (updated March 26) 

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. It outlines our three-year pupil premium strategy, which is reviewed and updated on an annual basis to demonstrate how we intend to spend the funding in this academic year. It also highlights the impact of last year’s spending of the pupil premium grant on improving outcomes for pupils at Trythall Primary School.  
School overview 
	Detail 
	Data 

	School name 
	Trythall Community Primary School 

	Number of pupils in school  
	72

	Proportion (%) of pupil premium eligible pupils 
	8 pupils 11.1% 
0 children Early Years PPG 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended – amended yearly to match our cohort) 
	2024-2027 

	Date this statement was published 
	March 2026

	Date on which it will be reviewed 
	November 2026 

	Statement authorised by 
	Nicky Morris, Headteacher 

	Pupil premium lead 
	Nicky Morris 

	Governor / Trustee lead 
	Andrew Stott  


Funding overview 
	Detail 
	Amount 

	Pupil premium funding allocation this academic year 
	£ 9970 

	Recovery premium funding allocation this academic year 
	£0 

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£0 

	Total budget for this academic year 
 
	£ 9970 



Part A: Pupil premium strategy plan  	       
Statement of intent: 
	Trythall Primary School serves a diverse community and is a deeply inclusive school. Our Ofsted inspection (April 23) highlighted that “Leaders believe strongly in developing the whole child through providing a variety of educational experiences. Leaders are proud of the range of learning opportunities that take place outside of the classroom. These include visits to art galleries, a skate park and forest school. Pupils understand how these visits support their learning of the academic curriculum.” 

“To be more human.”
Our aim at Trythall Community Primary School is to provide an education of the highest quality underpinned by the ethos of Ubuntu and our Golden Virtues, based on vital moral values, to children of all backgrounds and abilities. We offer an education which aims to meet the needs of pupils both academically and in terms of spiritual, moral, social and cultural development. 
We enable our pupils to realise that they can be: "more human". This is what makes our school a unique place of learning, for every child in our care. 
In preparing our Pupil Premium Strategy, we have reflected upon the key drivers of the disadvantage gap highlighted by the Education Policy Institute (EPI) report 2025 which stated that: 
· Pupil absence is a key, and growing, driver of the disadvantage gap. If disadvantaged pupils had the same level of absence as their peers in 2023, the attainment gap at age 11 (of 10.1 months) would have been almost one month smaller and the gap at age 16 (of 18.6 months) would have been over four months smaller. The growth in the disadvantage gap at age 16 by 0.5 months since 2019 (to 18.6 months in 2023) can be entirely explained by higher levels of absence for disadvantaged pupils. 
· At each key stage, more than half of the gap is explained by the size of the gap in earlier phases. Our analysis finds that by age 7, nearly 60% of the gap at age 11 has already developed.  
· Disadvantaged students fall even further behind when they attend schools and colleges with lower-attaining intakes – this peer effect adds over 1 month to the GCSE gap in 2023, and a third of a grade to the 16-19 gap.  
· The attainment gap is widening for the youngest pupils with special educational needs, with pupils on SEN support in reception year falling 0.7 months behind their peers between 2019 and 2023.  
When making decisions about how the Pupil Premium funding will benefit our pupils, it is important to consider a variety of issues, the National picture, the context of our school and more specifically, the needs of each individual child. We consistently identify the barriers and challenge our children face and use evidence-based research and professional knowledge and expertise (informed by a secure understanding of the child and their family context), to ensure children’s personal, social, emotional and academic needs are met, enabling our pupils to reach their true potential. As an organisation (pre-school and school), we continue to prioritise foundational knowledge and skills alongside mental health and well-being and recognise the socio/economic challenges placed on many of our families in the ongoing economic crisis. We continue to focus upon inspiring our young children to become life-long learners to ensure that all achieve success, irrespective of social, economic and educational disadvantage. Ultimately, we recognise that some children who are not in receipt of pupil premium funding in our pre-school and school context are at a disadvantage, and to this point we have, where possible, ensured that what we do for our disadvantaged children, positively impacts everyone to ensure that all children thrive. 
Ultimate objectives 
Our ultimate objectives are: 
· To ensure a culture of high expectation of progress and achievement for every child based on secure knowledge and assessment, rather than assumption. 
· To inspire all our young children to become lifelong learners, understanding that social, economic and educational disadvantage should not be an anchor and determiner for future success and achievement. 
· To maximise access to our aspirational rich broad and balanced curriculum, improve self-esteem and resilience, and reduce barriers for those vulnerable to underachievement. 
 
Achieving these objectives: 
We will achieve these objectives by: 
· Maintaining high expectations of conduct, behaviour, progress and attainment of all within our organisation. 
· Working in close partnership with our families, local communities and multi-agency professionals. 
· Embedding and sustaining high quality continual professional development for all staff to ensure they have the knowledge and expertise to deliver the highest quality teaching and learning for all.  
· Training staff to recognise and address the barriers and challenges faced by those pupils vulnerable to underachievement to secure accelerated progress and attainment. 
· Ensuring accurate assessment of pupil progress and attainment to inform purposeful and timely intervention and ongoing teaching and learning.  
Using research-based interventions, targeted at accelerating progress and improved attainment for all.



Challenges: 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number 
	Detail of challenge  

	In- School Barriers  

	1 
	Attendance for our vulnerable pupils, specifically related to punctuality and persistent absence is a key priority for focus and support.  

	2 
	Assessment and identification demonstrate that 30% (3/10) of our PP pupils in our current cohort (above the national average of 18%) demonstrate specific educational needs and require personalised scaffolds and targeted interventions to meet these needs across their personal and academic development.

	3
	Nationally, evidence demonstrates that poor personal, social and emotional skills (with a specific focus upon self-regulation, self-esteem and resilience) for our children and young people are a key concern. We recognise that poor levels of involvement and wellbeing impact negatively upon our children/pupils fully accessing and engaging in learning opportunities across our broad and balanced curriculum. 

	4
	The Education Endowment Foundation (EEF) has carried out National research which demonstrates a lack of opportunity for disadvantaged pupils compared with their peers. The EPI (2025) highlights the need to focus upon reducing the gap in attainment within the Early Years to prevent the gap increasing as pupils move through their educational journey. 

	External Barriers 

	5
	We have a growing number of children and families facing socio-economic challenges and whilst they do not meet the criteria for the PPG, we have identified the need for support. 
As a small school, where all families know each other, it can take time for us to engage with new families and encourage them to apply for FSM if relevant.  We are hopeful that the new FSM opt out award process will support earlier identification and support for some of our families. 

	6
	The economic, social and emotional challenges faced by our children and families can result in lack of opportunity or experience. We recognise that it is therefore essential that our PP pupils have full access to a broad and balanced curriculum alongside a wealth of extra-curricular activities to ensure a rich cultural capital. 









Intended outcomes:  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 
	Intended outcome 
	Success criteria 

	Improve punctuality and attendance for identified PP pupils. 
	Families will be aware of the impact of poor attendance and punctuality on pupil progress and attainment and will work in partnership with the school to secure regular attendance and punctuality. Attendance rates for identified pupils will be 95% or better with 100% punctuality. 

	Improve emotional health of PP pupils to enable them to form secure/positive relationships and fully access our broad and balanced curriculum alongside a wealth of extra-curricular activities.   
	Pupils make accelerated progress across the curriculum and meet key statutory milestones – EYFSP, phonics screening check, end of KS2 alongside expectations within our school’s progression documents. 

	Improve progress and attainment of all PP pupils in phonics, reading and writing to ensure that this is in line with (or better) than that of non-PP peers both nationally and within Trythall Primary School. 
	Pupils make accelerated progress and are on track to achieve school expectations for progress and attainment in phonics, reading and writing at key milestones. 
% of PP children achieving GLD at the end of EYFS is in line with non-PP children. 
100% of children pass the phonics screening check by Y2. 

% of PP children achieving expected or greater depth in their SATs at the end of KS2 is in line with non-PP children. 


	Improve progress and attainment of all PP pupils in mathematics to ensure that this is in line with (or better) than that of non-PP peers both nationally and within Trythall. 
	Pupils make accelerated progress and are on track to achieve school expectations for progress and attainment in mathematics at key milestones. 
% of PP children achieving GLD at the end of EYFS is in line with non-PP children. 

% of PP children achieving expected or greater depth in their SATs at the end of KS2 is in line with non-PP children. 

	Ensure all PP pupils access a broad and balanced Trythall Curriculum and a wealth of extracurricular activities to promote a rich cultural capital. 
	Pupils demonstrate high levels of involvement and engagement in our Trythall curriculum and extra-curricular learning opportunities. 

	Improve outcomes for PP pupils who have additional identified vulnerabilities 
(specifically SEND/EAL) 
	Pupils make accelerated progress towards both school and national expectations for attainment through Quality First and adaptive teaching. High quality teaching addresses identified individual barriers to achievement. 

	Ensure pupils and families are aware of how to support personal mental health and well-being to promote a growth mindset and our school 
Golden Virtues.
	Pupils can self-regulate and demonstrate increased self-esteem and resilience as learners.  


 
Activity in this academic year 
This details how we intend to spend our pupil premium this academic year to address the challenges listed above. 
Teaching: 
Budgeted cost: £ 6000 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Continue to prioritise oracy across the curriculum and daily provision to improve teaching and learning of oracy, ensuring effective adaptive teaching and targeted support and challenge for those at risk of under achievement.   
· Sustain high quality phonics teaching and learning ensuring fidelity to the Bug Phonics to support children.
· Ensure ‘keep up’ and ‘catch up’ programmes are in place with highly trained staff and that monitoring and tracking of pupil progress and attainment is robust. 
· Ensure cycle of school phonics and reading training is in place to ensure ALL staff have the knowledge and skills to develop expertise in the teaching of phonics and reading. Lesson studies and model lessons carried out to ensure consistency of practice. 
· Robust reading comprehension strategies are embedded within the curriculum and daily provision, with specific interventions in place for identified vulnerable learners.  
· Engagement in whole school CPD for writing through internal and external training and ongoing implementation of the school’s progressive writing curriculum. 
· Lesson studies and model lessons carried out to ensure consistency of high-quality teaching and learning. 
· Consistent use of visual prompts in all classrooms (eg; daily timetables, widget symbols, pictures linked to key vocabulary, pre-teaching) to support all pupils.
	EEF - Children’s early literacy is dependent on their oral language skills. Approaches for teaching early literacy should, therefore, be used in ways that build on approaches that support communication and language, which are fundamental to children’s literacy.

All pupils, particularly those at risk of under achievement, benefit from high quality teaching and learning by highly trained and experienced staff. 

EEF Oracy projects - Evidence shows such strategies have high impact and can add up to 6 months progress. 

EEF Phonics - Evidence shows such strategies can add up to 5 months progress. 

EEF Reading comprehension strategies - Evidence shows such strategies can add up to 7 months progress.

EEF Improving Literacy in KS1 - 1 and 3


	2,3,4,6

	· Embed ‘Mastering Number’ and mastery maths approach to teaching and learning. Lesson studies and model lessons carried out to ensure consistency of high-quality teaching and learning. 

	All pupils, particularly those at risk of under achievement, benefit from high quality teaching and learning by highly trained and experienced staff.  
EEF Maths - Evidence shows the mastery approach can add up to 5 months progress. 
EEF Maths – Early Years tool kit- early numeracy approaches can add up to 7 months 
EEF Improving Mathematics in EYFS and KS1.
	2,3,4,6

	· Ongoing monitoring and development of our rich broad and balanced curriculum to ensure it remains accessible, inclusive and challenging for all. 

· Ongoing monitoring of the quality of teaching and learning across the curriculum to ensure accelerated progress and attainment for all pupils, with a specific focus upon disadvantage and vulnerable learners (including the use of effective pupil feedback) to ensure accelerated progress and attainment for all PP pupils.
	Ofsted’s Education Inspection Framework (EIF) details the importance of an inclusive, broad and balanced curriculum for all learners to succeed. In particular, disadvantaged learners benefit from the knowledge, skills and vocabulary that a carefully designed and well implemented curriculum allows. 
The primary tool for all pupils to make exceptional progress is Quality First Teaching, as outlined by Third Space Learning. By using high quality CPD opportunities we ensure that all staff receive up to date training and support (based on high quality research) which has a direct impact on improving the quality of teaching and learning.

Progress and attainment of all children is regularly tracked and monitored to ensure robust formative and summative assessment to inform ongoing teaching and learning. We ensure a specific focus upon our identified disadvantaged pupils and those who are vulnerable in their learning and development. Our Pupil Premium lead, SLT and Governors ensure strategic oversight and provide challenge in ensure improved outcomes for these pupils.

EEF Feedback – Evidence demonstrates effective feed back can add up to 6 months progress.
	2,3,4,6

	· Metacognitive teaching and learning strategies are embedded within our practice and curriculum to help pupils to reflect on their thinking, regulate their learning and improve self-awareness. 

· Whole school approach to promoting emotional health and well-being of all within our school community through effective daily relational practice, established school routines and timetables and our engaging PSHE and RSE curriculum. 

· Establishment of a Forest School lead and an enhanced forest school provision to ensure high quality forest school learning opportunities for all pupils to build personal, social and emotional skills alongside curriculum linked learning opportunities. 

· Ensure effective partnership working with parents/families to ensure timely and effective support to enhance learning and development for pupils. Implement intensive programmes of support for families in crisis.
	EEF metacognition and self-regulation: Evidence shows such approaches can add up to 8 months progress. 
The DfE states that ‘Looked-After and previously Looked-After children start with the disadvantage of their pre-care experiences’. This can sometimes also mean that children have experienced a number of Adverse Childhood Experiences (ACEs) in their early childhood. 
NEF research in association with Forest Research confirms the impact of outdoor learning. Forestry Commission England call it ‘a marvellous place to learn.’ EEF – Discusses the positive impact of Adventure Learning.
EEF parental engagement: Evidence shows such approaches can add up to 4 months progress.
	2,3,4,6




Targeted academic support (for example, tutoring, one-to-one support structured interventions)  
Budgeted cost: £3000 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	· Ensure early assessment of pupils with speech and language delay and identify appropriate and timely referral, intervention and support (including internal speech and language therapy support) 
 
· Teaching Partners to deliver high quality structured 1-1 and small group interventions to accelerate the progress of identified pupils, increasing the % of pupils achieving end of year expectations (eg daily precision monitoring, reading interventions, targeted maths support and interventions, fine and gross motor interventions) alongside Quality First adaptive teaching. 
· Continued engagement in mental health, therapeutic and trauma training and facilitation of therapeutic programmes, such as; ‘Thrive, ‘SPACE’, ‘Decider Life Skills’ and individual/group Forest School interventions. 
	EEF - Phonics has a positive impact overall (+5 months) alongside reading comprehension strategies (+7 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds. 

EEF - There is consistent evidence that 1:1 and small group tutoring supports children struggling with aspects of literacy - Improving Literacy in Key stage 1. 

Evidence suggests that TPs can have a positive impact on academic achievement if used to deliver targeted intervention that is planned and modelled by teachers. TPs must link the intervention to in- class independent learning. 

Social and emotional learning: Evidence shows such approaches can add up to 3 months progress.
	2,3,4,6


 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 
Budgeted cost: £970
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	· Therapeutic provision for children requiring 1:1 support for social and emotional development (Thrive, SPACE, RDA). 

	For some children at Trythall, adverse childhood experiences in early childhood can affect their mental health and social and emotional wellbeing, meaning that academic learning cannot take place effectively. As Third Space Learning says ‘In some cases this will mean looking further than just academic attainment’. By prioritising their emotional wellbeing through Play Therapy, Drawing and Talking and other therapeutic learning opportunities, we are able to help children find ways to express themselves, self-regulate and to become effective learners 
EEF - Up to 3 months added progress for social and emotional learning programmes (Social & Emotional learning - Teaching & Learning Toolkit). 
EEF - Research shows up to 8 months added progress for Play-based programmes and the teaching of self-regulation strategies. 
	2,3,4,6

	· Whole school, group and targeted individual attendance monitored daily, weekly and termly by HT, Local Authority Attendance Officer, with oversight by Governors on a termly basis.  
· Robust systems in place to identify pupils at risk of persistent absence/lateness or persistently absent/late and provide timely and appropriate identified strategies for support through: 
· Early identification & monitoring 
· Positive communication with families 
· Flexible support for health and wellbeing 
· SEND and individual needs adjustments 
· Positive reinforcement and recognition 
· Practical barrier reduction 
· Whole school culture of belonging 
	
	1

	· Ensure equality of provision and access to extra-curricular activities for pupils who would benefit from identified personal and social development opportunities (including wraparound provision). 
	Social and emotional learning: Evidence shows such approaches can add up to 3 months progress. 
 
	6 
 

	· In addition to whole class ‘Forest school’ learning opportunities for children, we will offer bespoke intervention sessions for identified pupils requiring additional support for their SEMH needs. 
	NEF research in association with Forest Research confirms the impact of outdoor learning. Forestry Commission England call it ‘a marvellous place to learn.’   
EEF – Discusses the positive impact of Adventure Learning 
	2,3,4,5,6 
 


 
Total budgeted cost: £9970

Part B: Review of outcomes in the previous academic year 24/25 
Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.  
	Due to small cohort figures are averaged over the past three years.
	Pupils Eligible for PP
	All Pupils (national)

	% achieving expected standard or above in reading, writing and maths at KS2
	100%
	100% (59%)

	% achieving expected standard or above in reading, at KS2
	100%
	100% (78.1%)

	% achieving expected standard or above in writing at KS2
	100%
	100% (72.6%)

	% achieving expected standard or above in maths at KS2
	100%
	100% (72.9%)




1 
1 
1 
